
CELDT Blueprint for Grades Three–Five (continued) 
 

ELD Standard ELD Proficiency Level 

Orally communicate basic needs (e.g., “May I get a drink of water?”). Early Intermediate 

Recite familiar rhymes, songs, and simple stories.  Early Intermediate 

Ask and answer instructional questions with some supporting 
elements (e.g., “Is it your turn to go to the computer lab?”). Intermediate 

Make oneself understood when speaking by using consistent 
standard English grammatical forms and sounds; however, some 
rules may not be followed (e.g., third person singular, male and 
female pronouns). 

Intermediate 

Participate in social conversations with peers and adults on familiar 
topics by asking and answering questions and soliciting information. Intermediate 

Retell stories and talk about school-related activities by using 
expanded vocabulary, descriptive words, and paraphrasing. Intermediate 

Summarize major ideas and retell stories in greater detail including 
the characters, setting, and plot. Early Advanced 

Make oneself understood when speaking by using consistent 
standard English grammatical forms, sounds, intonation, pitch, and 
modulation but may have random errors. 

Early Advanced 

Participate in and initiate more extended social conversations with 
peers and adults on unfamiliar topics by asking and answering 
questions and restating and soliciting information. 

Early Advanced 

Recognize appropriate ways of speaking that vary according to the 
purpose, audience, and subject matter. Early Advanced 

Ask and answer instructional questions with more extensive 
supporting elements (e.g., “What part of the story was most 
important?”). 

Early Advanced 

Use simple figurative language and idiomatic expressions (e.g., “It’s 
raining cats and dogs.”) to communicate ideas to a variety of 
audiences. 

Early Advanced 

Consistently use appropriate ways of speaking and writing that vary 
according to the purpose, audience, and subject matter. Advanced 

Speak clearly and comprehensibly by using standard English 
grammatical forms, sounds, intonation, pitch, and modulation. Advanced 
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CELDT Blueprint for Grades Three–Five (continued) 
 

Reading — Total Number of Items: 35 

Word Analysis 
ELD Standard ELD Proficiency Level 

Recognize English phonemes that correspond to phonemes students 
already hear and produce while reading aloud. Beginning 

Recognize common English morphemes in phrases and simple 
sentences (e.g., basic syllabication rules and phonics). Early Intermediate 

Use common English morphemes in oral and silent reading. Intermediate 
Apply knowledge of common English morphemes in oral and silent 
reading to derive meaning from literature and texts in content areas. Early Advanced 

Apply knowledge of word relationships, such as roots and affixes, to 
derive meaning from literature and texts in content areas. Advanced 

Fluency and Systematic Vocabulary Development 
ELD Standard ELD Proficiency Level 

Demonstrate comprehension of simple vocabulary with an 
appropriate action. Beginning 

Retell simple stories by using drawings, words, or phrases. Beginning 
Apply knowledge of content-related vocabulary to discussions and 
reading. Early Intermediate 

Read simple vocabulary, phrases, and sentences independently. Early Intermediate 

Use knowledge of English morphemes, phonics, and syntax to 
decode and interpret the meaning of unfamiliar words in simple 
sentences. 

Early Intermediate 

Use knowledge of English morphemes, phonics, and syntax to 
decode and interpret the meaning of unfamiliar words in written texts. Intermediate 

Use content-related vocabulary in discussions and reading. Intermediate 

Recognize some common root words and affixes when they are 
attached to known vocabulary (e.g., speak, speaker). Intermediate 

Use knowledge of English morphemes, phonics, and syntax to 
decode and interpret the meaning of unfamiliar words. Early Advanced 

Recognize that some words have multiple meanings (e.g., 
present/gift, present/time) in literature and texts in content areas. Early Advanced 

Use some common root words and affixes when they are attached to 
known vocabulary (e.g., educate, education). Early Advanced 
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CELDT Blueprint for Grades Three–Five (continued) 
 

ELD Standard ELD Proficiency Level 
Recognize simple analogies (e.g., “fly like a bird”) and metaphors in 
literature and texts in content areas. Early Advanced 

Use decoding skills and knowledge of academic and social 
vocabulary to achieve independent reading. Early Advanced 

Recognize some common idioms (e.g., “scared silly”) in discussions 
and reading. Early Advanced 

Apply knowledge of common root words and affixes when they are 
attached to known vocabulary. Advanced 

Recognize that some words have multiple meanings and apply this 
knowledge consistently. Advanced 

Apply knowledge of academic and social vocabulary to achieve 
independent reading. Advanced 

Use common idioms, some analogies, and metaphors in discussion 
and reading. Advanced 

Use a standard dictionary to determine the meaning of unknown 
words.  Advanced 

Reading Comprehension 
ELD Standard ELD Proficiency Level 

Understand and follow simple one-step directions for classroom 
activities. Beginning 

Point out text features such as the title, table of contents, and chapter 
headings. Beginning 

Read and listen to simple stories and demonstrate understanding by 
using simple sentences to respond to explicit detailed questions (e.g., 
“The bear is brown”). 

Early Intermediate 

Understand and follow simple two-step directions for classroom 
activities. Early Intermediate 

Read and identify basic text features such as title, table of contents, 
and chapter headings. Early Intermediate 

Read text and identify features such as the title, table of contents, 
chapter headings, diagrams, charts, glossaries, and indexes in 
written texts. 

Intermediate 

Understand and follow some multiple-step directions for classroom-
related activities. Intermediate 

Describe the main ideas and supporting details of a text. Early Advanced 
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CELDT Blueprint for Grades Three–Five (continued) 
 

ELD Standard ELD Proficiency Level 
Generate and respond to comprehension questions related to the 
text. Early Advanced 

Locate text features such as format, diagrams, charts, glossaries, and 
indexes, and identify the functions. Early Advanced 

Use the text (such as ideas presented, illustrations, titles) to draw 
conclusions and make inferences. Early Advanced 

Distinguish explicit examples of facts, opinions, inference, and cause 
and effect in texts. Early Advanced 

Identify some significant structural (organizational) patterns in text, 
such as sequential or chronological order and cause and effect. Early Advanced 

Use the text (such as the ideas, illustrations, titles) to draw inferences 
and conclusions and make generalizations. Advanced 

Describe main ideas and supporting details, including supporting 
evidence. Advanced 

Use text features such as format, diagrams, charts, glossaries, 
indexes, and the like, to locate and draw information from text. Advanced 

Identify significant structural (organizational) patterns in text, such as 
compare and contrast, sequential and chronological order, and cause 
and effect. 

Advanced 

Distinguish fact from opinion and inference and cause from effect in 
text. Advanced 
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CELDT Blueprint for Grades Three–Five (continued) 
 

Writing — Total Number of Items: 24 

Strategies and Applications 
ELD Standard ELD Proficiency Level 

Write the English alphabet legibly. Beginning 

Label key parts of common objects. Beginning 

Use models to write short narratives. Beginning 

Write short narrative stories that include elements of setting and 
character. Early Intermediate 

Follow a model to write a friendly letter. Early Intermediate 
Produce independent writing that is understood when read but may 
include inconsistent use of standard grammatical forms. Early Intermediate 

Narrate with some detail a sequence of events. Intermediate 
Produce independent writing that is understood when read but may 
include inconsistent use of standard grammatical forms. Intermediate 

Independently create cohesive paragraphs that develop a central 
idea with consistent use of standard English grammatical forms. 
(Some rules may not be followed). 

Intermediate 

Write a letter by independently using detailed sentences. Intermediate 
Write a detailed summary of a story. Early Advanced 
Arrange compositions according to simple organizational patterns. Early Advanced 
Independently write a persuasive letter with relevant evidence. Early Advanced 
Write a persuasive composition using standard grammatical forms. Advanced 
Write narratives that describe the setting, characters, objects, and 
events. Advanced 

Independently use all the steps of the writing process. Advanced 
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CELDT Blueprint for Grades Three–Five (continued) 
 

English Language Conventions 
ELD Standard ELD Proficiency Level 

Use a period at the end of a sentence and question mark at the end 
of a question. Beginning 

Use capitalization to begin sentences and for proper nouns. Early Intermediate 

Use a period at the end of a sentence and use some commas 
appropriately. Early Intermediate 

Edit writing for basic conventions (e.g., punctuation, capitalization, 
and spelling) and make some corrections. Early Intermediate 

Produce independent writing that may include some inconsistent use 
of capitalization, periods, and correct spelling. Intermediate 

Use standard word order but may have inconsistent grammatical 
forms (e.g., subject/verb without inflections). Intermediate 

Produce independent writing with consistent use of correct 
capitalization, punctuation, and spelling. Early Advanced 

Use standard word order but may have some consistent grammatical 
forms, including inflections. Early Advanced 

Edit writing to check the basic mechanics of writing (e.g., punctuation, 
capitalization and spelling). Early Advanced 

Use complete sentences and correct word order. Advanced 
Use correct parts of speech, including correct subject/verb 
agreement. Advanced 

Edit writing for punctuation, capitalization, and spelling. Advanced 
Produce writing that demonstrates a command of the conventions of 
standard English. Advanced 
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CELDT Blueprint for Grades Six–Eight 
 

Listening — Total Number of Items: 20 

Strategies and Applications 
ELD Standard ELD Proficiency Level 

Demonstrate comprehension of oral presentations and instructions 
through non-verbal responses (e.g., gestures, pointing, drawing). Beginning 

Restate and execute multi-step oral directions. Early Intermediate 

Listen attentively to stories and information and identify important 
details and concepts by using both verbal and non-verbal responses. Intermediate 

Identify the main idea and some supporting details of oral 
presentations, familiar literature, and key concepts of subject matter 
content. 

Intermediate 

Listen attentively to more complex stories and information on new 
topics across content areas and identify the main points and 
supporting details. 

Early Advanced 

Listen attentively to stories and information on topics; identify the 
main points and supporting details. Advanced 

Demonstrate an understanding of figurative language and idiomatic 
expressions by responding to such expressions and using them 
appropriately. 

Advanced 

Speaking — Total Number of Items: 20 

Strategies and Applications 
ELD Standard ELD Proficiency Level 

Begin to speak a few words or sentences by using some English 
phonemes and rudimentary English grammatical forms (e.g., single 
words or phrases). 

Beginning 

Ask and answer questions by using simple sentences or phrases. Beginning 

Begin to be understood when speaking but may have some 
inconsistent use of standard English grammatical forms and sounds 
(e.g., plurals, simple past tense, pronouns such as he or she). 

Early Intermediate 

Ask and answer questions by using phrases or simple sentences. Early Intermediate 

Orally communicate basic needs (e.g., “I need to borrow a pencil.”). Early Intermediate 
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CELDT Blueprint for Grades Six–Eight (continued) 
 

ELD Standard ELD Proficiency Level 
Respond to messages by asking simple questions or by briefly 
restating the message. Intermediate 

Make oneself understood when speaking by using consistent 
standard English grammatical forms and sounds; however, some 
rules may not be followed (e.g., third person singular, male and 
female pronouns). 

Intermediate 

Participate in social conversations with peers and adults on familiar 
topics by asking and answering questions and soliciting information. Intermediate 

Retell stories in greater detail by including the characters, setting, and 
plot. Early Advanced 

Make oneself understood when speaking by using consistent 
standard English grammatical forms, sounds, intonation, pitch, and 
modulation but may have random errors. 

Early Advanced 

Participate in and initiate more extended social conversations with 
peers and adults on unfamiliar topics by asking and answering 
questions and restating and soliciting information. 

Early Advanced 

Recognize appropriate ways of speaking that vary according to the 
purpose, audience, and subject matter. Early Advanced 

Respond to messages by asking questions, challenging statements, 
or offering examples that affirm the message. Early Advanced 

Use simple figurative language and idiomatic expressions (e.g., 
“heavy as a ton of bricks,” “soaking wet”) to communicate ideas to a 
variety of audiences. 

Early Advanced 

Consistently use appropriate ways of speaking and writing that vary 
according to the purpose, audience, and subject matter. Advanced 

Speak clearly and comprehensibly by using standard English 
grammatical forms, sounds, intonation, pitch, and modulation. Advanced 
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CELDT Blueprint for Grades Six–Eight (continued) 
 

Reading — Total Number of Items: 35 
Word Analysis 

ELD Standard ELD Proficiency Level 
Recognize the most common English morphemes in phrases and 
simple sentences.  Beginning 

Use common English morphemes in oral and silent reading. Early Intermediate 

Recognize obvious cognates (e.g., education, educación; actually, 
actualmente) in phrases, simple sentences, literature, and content 
area texts. 

Early Intermediate 

Apply knowledge of common English morphemes in oral and silent 
reading to derive meaning from literature and texts in content areas. Intermediate 

Identify cognates (e.g., agonia, agony) and false cognates (e.g.,         
-éxito, exit) in literature and texts in content areas. Intermediate 

Apply knowledge of word relationships, such as roots and affixes, to 
derive meaning from literature and texts in content areas. Early Advanced 

Distinguish between cognates and false cognates in literature and 
texts in content areas. Early Advanced 

Apply knowledge of word relationships, such as roots and affixes, to 
derive meaning from literature and texts in content areas. Advanced 

Apply knowledge of cognates and false cognates to derive meaning 
from literature and texts in content areas. Advanced 
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CELDT Blueprint for Grades Six–Eight (continued) 
 

Fluency and Systematic Vocabulary Development 
ELD Standard ELD Proficiency Level 

Read simple paragraphs and passages independently. Early Intermediate 

Use a standard dictionary to determine meanings of unknown words. Intermediate 

Use knowledge of English morphemes, phonics, and syntax to 
decode text. Intermediate 

Recognize simple idioms, analogies, figures of speech (e.g., to take a 
fall), and metaphors in literature and texts in content areas. Intermediate 

Use decoding skills and knowledge of both academic and social 
vocabulary to read independently. Intermediate 

Recognize that some words have multiple meanings. Intermediate 

Use knowledge of English morphemes, phonics, and syntax to 
decode and interpret the meaning of unfamiliar words. Early Advanced 

Recognize that some words have multiple meanings and apply this 
knowledge to read literature and texts in content areas. Early Advanced 

Use a standard dictionary to determine the meaning of unknown 
words (e.g., idioms and words with multiple meanings). Early Advanced 

Use decoding skills and knowledge of academic and social 
vocabulary to achieve independent reading. Early Advanced 

Recognize idioms, analogies and metaphors used in literature and 
texts in content areas. Early Advanced 

Recognize that some words have multiple meanings and apply this 
knowledge consistently in reading literature and texts in content 
areas.  

Advanced 

Apply knowledge of academic and social vocabulary to achieve 
independent reading. Advanced 

Use common idioms and some analogies (e.g., “shine like a star,” “let 
the cat out of the bag”) and metaphors. Advanced 

Use a standard dictionary to determine meaning of unknown words. Advanced 
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CELDT Blueprint for Grades Six–Eight (continued) 
 

Reading Comprehension 
ELD Standard ELD Proficiency Level 

Recognize categories of common informational materials (e.g., 
newspapers, brochures). Beginning 

Point out text features, such as title, table of contents, and chapter 
headings. Beginning 

Identify and follow some multiple-step directions for using simple 
mechanical devices and filling out basic forms. Early Intermediate 

Identify and explain main ideas and critical details of informational 
materials, literary texts, and texts in content areas. Early Advanced 

Identify and explain the main ideas and critical details of informational 
materials, literary text, and text in content areas. Advanced 
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CELDT Blueprint for Grades Six–Eight (continued) 
 

Writing — Total Number of Items: 24 

Strategies and Applications 
ELD Standard ELD Proficiency Level 

Write a brief narrative using a few simple sentences that include the 
setting and some details. Beginning 

Use the writing process to write brief narratives and stories with a few 
standard grammatical forms. Beginning 

Write simple compositions, such as descriptions and comparison and 
contrast, have a main idea and some detail. Beginning 

Use common verbs, nouns, and high-frequency modifiers in writing 
simple sentences. Early Intermediate 

Write expository compositions, such as descriptions, comparison and 
contrast, and problem and solution, that include a main idea and 
some details in simple sentences. 

Early Intermediate 

Proceed through the writing process to write short paragraphs that 
contain supporting details about a given topic. There may be some 
inconsistent use of standard grammatical forms. 

Early Intermediate 

Narrate a sequence of events and communicate their significance to 
the audience. Intermediate 

Write brief expository compositions (e.g., description, compare and 
contrast, cause and effect, and problem and solution) that include a 
thesis and some points of support. 

Intermediate 

Write persuasive and expository compositions that include a clear 
thesis, describe organized points of support, and address a 
counterargument. 

Early Advanced 

Write persuasive expository compositions that include a clear thesis, 
describe organized points of support, and address counter-
arguments. 

Advanced 
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CELDT Blueprint for Grades Six–Eight (continued) 
 

English Language Conventions 
ELD Standard ELD Proficiency Level 

Edit writing for basic conventions (e.g., punctuation, capitalization, 
and spelling). Early Intermediate 

Use clauses, phrases, and mechanics of writing with consistent 
variations in grammatical forms. Early Intermediate 

Revise writing for appropriate word choice and organization with 
variation in grammatical forms and spelling. Intermediate 

Edit and correct basic grammatical structures and usage of the 
conventions of writing. Intermediate 

Create coherent paragraphs through effective transitions. Early Advanced 

Revise writing for appropriate word choice, organization, consistent 
point of view, and transitions, with some variation in grammatical 
forms and spelling. 

Early Advanced 

Edit writing for grammatical structures and mechanics of writing. Early Advanced 

Revise writing for appropriate word choice and organization, 
consistent point of view, and transitions, using approximately 
standard grammatical forms and spelling. 

Advanced 

Create coherent paragraphs through effective transitions and parallel 
constructions. Advanced 

Edit writing for the mechanics to approximate standard grammatical 
forms. Advanced 
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CELDT Blueprint for Grades Nine –Twelve 
 

Listening — Total Number of Items: 20 

Strategies and Applications 
ELD Standard ELD Proficiency Level 

Demonstrate comprehension of oral presentations and instructions 
through non-verbal responses. Beginning 

Restate and execute multiple-step oral directions. Early Intermediate 

Listen attentively to stories and information and identify important 
details and concepts by using both verbal and non-verbal responses. Intermediate 

Identify the main idea and some supporting details of oral 
presentations, familiar literature, and key concepts of subject matter 
content. 

Intermediate 

Demonstrate an understanding of figurative language and idiomatic 
expressions by responding to such expressions and using them 
appropriately. 

Advanced 

Speaking — Total Number of Items: 20 

Strategies and Applications 
ELD Standard ELD Proficiency Level 

Begin to speak with a few words or sentences by using some English 
phonemes and rudimentary English grammatical forms (e.g., single 
words or phrases). 

Beginning 

Ask and answer questions by using simple sentences or phrases. Beginning 

Begin to be understood when speaking but may have some 
inconsistent use of standard English grammatical forms and sounds 
(e.g., plurals, simple past tense, pronouns such as he or she). 

Early Intermediate 

Ask and answer questions using phrases or simple sentences. Early Intermediate 

Orally communicate basic needs (e.g., “Do we have to ________?”). Early Intermediate 
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CELDT Blueprint for Grades Nine –Twelve (continued) 
 

ELD Standard ELD Proficiency Level 
Respond to messages by asking simple questions or by briefly 
restating the message. Intermediate 

Make oneself understood when speaking by using consistent 
standard English grammatical forms and sounds; however, some 
rules may not be in evidence (e.g., third person singular, male and 
female pronouns). 

Intermediate 

Participate in social conversations with peers and adults on familiar 
topics by asking and answering questions and soliciting information. Intermediate 

Make oneself understood when speaking by using consistent 
standard English grammatical forms, sounds, intonation, pitch, and 
modulation but may make random errors. 

Early Advanced 

Participate in and initiate more extended social conversations with 
peers and adults on unfamiliar topics by asking and answering 
questions and restating and soliciting information. 

Early Advanced 

Recognize appropriate ways of speaking that vary according to the 
purpose, audience, and subject matter. Early Advanced 

Respond to messages by asking questions, challenging statements, 
or offering examples that affirm the message. Early Advanced 

Use simple figurative language and idiomatic expressions (e.g., 
“heavy as a ton of bricks,” “soaking wet”) to communicate ideas to a 
variety of audiences.  

Early Advanced 

Demonstrate an understanding of figurative language and idiomatic 
expressions by responding to such expressions and using them 
appropriately. 

Advanced 

Consistently use appropriate ways of speaking and writing that vary 
according to the purpose, audience, and subject matter. Advanced 

Speak clearly and comprehensibly by using standard English 
grammatical forms, sounds, intonation, pitch, and modulation. Advanced 
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CELDT Blueprint for Grades Nine –Twelve (continued) 
 

Reading — Total Number of Items: 35 

Word Analysis 
ELD Standard ELD Proficiency Level 

Recognize the most common English morphemes in phrases and 
simple sentences (e.g., basic syllabication rules, phonics, regular and 
irregular plurals). 

Beginning 

Use common English morphemes in oral and silent reading.  Early Intermediate 
Recognize obvious cognates (e.g., education, educación; actually, 
actualmente) in phrases, simple sentences, literature, and content 
area texts. 

Early Intermediate 

Apply knowledge of common English morphemes in oral and silent 
reading to derive meaning from literature and texts in content areas.  Intermediate 

Identify cognates (e.g., agonia, agony) and false cognates (e.g., 
éxito, exit) in literature and texts in content areas. Intermediate 

Apply knowledge of word relationships, such as roots and affixes, to 
derive meaning from literature and texts in content areas (e.g., 
remove, extend). 

Early Advanced 

Distinguish between cognates and false cognates in literature and 
texts in content areas. Early Advanced 

Apply knowledge of word relationships, such as roots and affixes, to 
derive meaning from literature and texts in content areas. Advanced 

Apply knowledge of cognates and false cognates to derive meaning 
from literature and texts in content areas. Advanced 
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CELDT Blueprint for Grades Nine –Twelve (continued) 
 

Fluency and Systematic Vocabulary Development 
ELD Standard ELD Proficiency Level 

Recognize simple affixes (e.g., educate, education), prefixes (e.g., 
dislike), synonyms (e.g., big, large), and antonyms (e.g., hot, cold). Beginning 

Begin to use knowledge of simple affixes, prefixes, synonyms, and 
antonyms to interpret the meaning of unknown words. Early Intermediate 

Recognize simple idioms, analogies, and figures of speech (e.g., “the 
last word”) in literature and subject-matter texts. Early Intermediate 

Read simple paragraphs and passages independently. Early Intermediate 

Use a standard dictionary to find the meaning of unknown 
vocabulary.  Early Intermediate 

Use appropriate connectors (e.g., first, then, after that, finally) to 
sequence written text. Early Intermediate 

Recognize that some words have multiple meanings and apply this 
knowledge to written texts. Early Intermediate 

Use a standard dictionary to derive meaning of unknown vocabulary. Intermediate 

Identify variations of the same word that are found in a text and know 
with some accuracy how affixes change the meaning of these words. Intermediate 

Demonstrate sufficient knowledge of English syntax to interpret the 
meaning of idioms, analogies, and metaphors. Intermediate 

Use decoding skills and knowledge of both academic and social 
vocabulary to read independently. Intermediate 

Apply knowledge of text connectors to make inferences. Intermediate 

Use knowledge of English morphemes, phonics, and syntax to 
decode and interpret the meaning of unfamiliar words. Early Advanced 

Recognize that some words have multiple meanings, and apply this 
knowledge to understand texts. Early Advanced 

Use knowledge of affixes, root words, and increased vocabulary to 
interpret the meaning of words in literature and content area texts. Early Advanced 

Use a standard dictionary to determine the meaning of unknown 
words (e.g., idioms and words with multiple meanings). Early Advanced 

Use decoding skills and knowledge of academic and social 
vocabulary to achieve independent reading. Early Advanced 

Recognize idioms, analogies, and metaphors used in literature and 
texts in content areas.  Early Advanced 
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CELDT Blueprint for Grades Nine –Twelve (continued) 
 

ELD Standard ELD Proficiency Level 
Recognize that some words have multiple meanings and apply this 
knowledge consistently in reading literature and texts in content 
areas. 

Advanced 

Apply knowledge of academic and social vocabulary to achieve 
independent reading. Advanced 

Use common idioms and some analogies (e.g., “shine like a star,” “let 
the cat out of the bag”) and metaphors. Advanced 

Use a standard dictionary to determine meaning of unknown words. Advanced 

Reading Comprehension 
ELD Standard ELD Proficiency Level 

Recognize a few specific facts in familiar expository texts, such as 
consumer publications, workplace documents, and content area 
texts. 

Beginning 

Point out text features, such as title, table of contents, and chapter 
headings. Beginning 

Identify and follow some multiple-step directions for using simple 
mechanical devices and filling out basic forms. Early Intermediate 

Apply knowledge of language to achieve comprehension of 
informational materials, literary text, and texts in content areas. Early Advanced 

Apply knowledge of language to achieve comprehension of 
informational materials, literary text, and text in content areas. Advanced 
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CELDT Blueprint for Grades Nine –Twelve (continued) 
 

Writing — Total Number of Items: 24 

Strategies and Applications 
ELD Standard ELD Proficiency Level 

Write a brief narrative by using a few simple sentences that include 
setting and some details. Beginning 

Use the writing process to write brief narratives with a few standard 
grammatical forms.  Beginning 

Write simple compositions, such as descriptions and comparison and 
contrast, that have a main idea and some detail. Beginning 

Use common verbs, nouns, and high-frequency modifiers in simple 
sentences. Early Intermediate 

Write expository compositions, such as descriptions, comparisons 
and contrast, and problem and solution, that include a main idea and 
some details using simple sentences. 

Early Intermediate 

Proceed through the writing process to write short paragraphs that 
contain supporting details about a given topic. There may be some 
inconsistent use of standard grammatical forms. 

Early Intermediate 

Narrate a sequence of events and communicate their significance to 
the audience. Intermediate 

Write brief expository compositions and reports that: a) include a 
thesis and some supporting details; b) provide information from 
primary sources; and c) include charts and graphs. 

Intermediate 

Write persuasive compositions that structure ideas and arguments in 
a logical way with consistent use of standard grammatical forms. Early Advanced 

Write reflective compositions that explore the significance of events. Early Advanced 
Write persuasive and expository compositions that include a clear 
thesis, describe organized points of support, and address 
counterarguments. 

Advanced 

Structure ideas and arguments in a given context by giving 
supporting and relevant examples. Advanced 
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CELDT Blueprint for Grades Nine –Twelve (continued) 
 

English Language Conventions 
ELD Standard ELD Proficiency Level 

Identify basic vocabulary, mechanics, and sentence structures in a 
piece of writing.  Beginning 

Edit writing for basic conventions (e.g., punctuation, capitalization, 
and spelling). Early Intermediate 

Use clauses, phrases, and mechanics of writing with consistent 
variations in grammatical forms. Early Intermediate 

Revise writing for appropriate word choice and organization with 
variation in grammatical forms and spelling. Intermediate 

Edit and correct basic grammatical structures and usage of the 
conventions of writing. Intermediate 

Create coherent paragraphs through effective transitions. Early Advanced 
Revise writing for appropriate word choice, organization, consistent 
point of view, and transitions, with some variation in grammatical 
forms and spelling. 

Early Advanced 

Edit writing for grammatical structures and the mechanics of writing. Early Advanced 
Revise writing for appropriate word choice and organization, 
consistent point of view, and transitions, using approximately 
standard grammatical forms and spelling. 

Advanced 

Create coherent paragraphs through effective transitions and parallel 
constructions. Advanced 

Edit writing for the mechanics to approximate standard grammatical 
forms. Advanced 
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LEGAL BASIS FOR FEDERAL AND STATE PROGRAMS  

FOR ENGLISH LEARNERS 

 

Federal Law 

United States Constitution (USC): Fourteenth Amendment -- Due Process and Equal 
Protection Clauses

No State shall "deprive any person of life, liberty, or property, without due process of law; nor 
deny to any person within its jurisdiction the equal protection of the laws."  

Title VI of the Civil Rights Act 42 USC. Section 2000d provided that "no person in the United 
States shall, on the ground of race, color, or national origin... be subjected to discrimination 
under any program or activity receiving federal financial assistance."  

Lau v. Nichols

In Lau v. Nichols (1974) the United States Supreme Court held that San Francisco’s failure to 
provide supplemental English language instruction to 1,800 students of Chinese ancestry 
violated Title VI of the Civil Rights Act, 42 USC, Section 2000d. The Court stated that those 
students were thus denied a meaningful opportunity to participate in the public educational 
program. 

Equal Education Opportunities Act: 20 USC, §1703(f)

This statute recognizes the state’s role in assuring equal opportunity for national origin minority 
students. It declares: 

No State shall deny equal educational opportunity to an individual on account of his or her 
race, color, sex, or national origin by...  

(f) the failure by an educational agency to take appropriate action to overcome language 
barriers that impede equal participation by its students in its instructional programs. (Emphasis 
supplied.) 

Major Federal Cases Interpreting Section 1703 (f)

The State Department of Education relies on three major federal cases which have interpreted 
Section 1703 (f): Castañeda v. Pickard (5th Cir. 1981) 648 F.. 2d 989, Gómez v. Illinois State 
Bd. of Education (7th Cir..) 1030, and Keyes v. School Dist. No. 1 (D. Col. 1983) 576 F. Supp. 
1503. The most important portions of each of these three cases are quoted here: 
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1. Castañeda v. Pickard 

In a case... in which the appropriateness of a particular school system’s language 
remediation is challenged under § 1703 (f)... the responsibility of the federal court is threefold. 
First, the court must examine carefully the evidence the record contains concerning the 
soundness of the educational theory of principles upon which the challenged program is 
based... The court’s second inquiry would be whether the programs and practices actually 
used by the school system are reasonably calculated to implement effectively the educational 
theory adopted by the school... Finally, . . . if a school’s program, although premised on a 
legitimate educational theory and implemented through the use of adequate techniques, fails, 
after being employed for a period of time sufficient to give the plan a legitimate trial, to produce 
results indicating that the language barriers confronting students are actually being overcome, 
that program may, at that time, no longer constitute appropriate action as far as that school is 
concerned. (Castañeda, at pp. 1009-1010.)  

In order to be able ultimately to participate equally with the students who entered school 
with an English language background, the limited English speaking students will have to 
acquire both English language proficiency comparable to that of the average native speakers 
and to recoup any deficits which they may incur in other areas of the curriculum as a result of 
this extra expenditure of time on English language development. (Id. at p. 1011.) 

As in any educational program, qualified teachers are a critical component of the 
success of a language remediation program. A bilingual education program, however sound in 
theory, is unlikely to have a significant impact on the language barriers confronting limited 
English speaking school children, if the teachers charged with day-to-day responsibility for 
educating these children are termed ‘qualified’ despite the fact that they operate in the 
classroom under their own unremedied language disability. The use of Spanish speaking aides 
may be an appropriate interim measure, but such aides cannot, [the district] acknowledges, 
take the place of qualified bilingual teachers. (Id. at p. 1043.) 

2. Gómez v. Illinois State Board of Education 

Section 1703(f) requires that state, as well as local, educational agencies ensure that 
the needs of EL are met. (Gómez, at p. 1043.)  

Exactly what state educational agencies must do beyond establishing the minimums for 
the implementation of language remediation program and enforcing those minimums is not at 
issue in the instant appeal, because the plaintiffs have done no more than allege that the 
defendants failed even to establish the minimums needed for identifying and placing EL. (Id.. 
at p. 1043.) 

3. Keyes v. School District No 1 

The key to an effective elementary bilingual classroom is the ability of the teacher to 
communicate with the children. Thus, if it is expected that understandable instruction will take 
place, there must be assurance that the teacher has the necessary bilingual skills. (Keyes, at 
p. 1516.) 
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California Law 

State Constitution: Due Process and Equal Protection Clauses

A person may not be deprived of life, liberty, or property without due process of law or 
denied equal protection of the laws. (Article I, Section 7a) 

Former State Bilingual Education Act; A.B. 507

This Act established specific bilingual program requirements for identification, 
instruction, staffing assignments, classroom composition, reclassification, and parent 
involvement.  

California’s Sunset Statutes

Sunset is defined in Education Code Section 62000 as follows: 

Sunset and sunset date, as used in this part, mean the date on which specific 
categorical programs cease to be operative and Sections 62002, 62003, 62004, 62005, and 
62005.5 govern program funding. 

The educational programs referred to in Sections 62000.1 to 62000.5, inclusive, shall 
cease to be operative on the date specified, unless the Legislature enacts legislation to 
continue the program after the review prescribed in Section 62006. (Emphasis supplied.) 

Accordingly, there are five sunset statutes which govern the bilingual education 
program, which sunsetted on June 30, 1987: Sections 62002, 62003, 62004, 62005, and 
62005.5. Of these, the most important is Section 62002. It states: 

If the Legislature does not enact legislation to continue a program listed in Sections 
62000.1 to 62000.5, inclusive, the funding of that program shall continue for the general 
purpose of that program as specified in the provisions relating to the establishment and 
operation of the program. The funds shall be disbursed according to the identification criteria 
and allocation formulas for the program in effect on the date the program shall cease to be 
operative pursuant to Section 62000.1 to 62000.5, inclusive, both with regard to state-to-district 
and district-to-school disbursements. The funds shall be used for the intended purposes of the 
program but all relevant statutes and regulations adopted thereto regarding the use of the 
funds shall not be operative, except as specified in Section 62002.5. (Emphasis supplied.)  

When Section 62002 is applied to the intent section of A.B. 507, former Section 52161, 
eight "general" or "intended" purposes are located. They are: 

1. The primary goal of all bilingual programs is, as effectively and efficiently as possible, to 
develop in each child fluency in English.  

2. The program must "provide equal opportunity for academic achievement, including, when 
necessary, academic instruction through the primary language." 
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3. The program must provide "positive reinforcement of the self-image of participating pupils." 

4. The program must "promote cross-cultural understanding." 

5. California school districts are required "to offer bilingual learning opportunities to each pupil 
of limited English proficiency enrolled in the public schools." 

6. California school districts are required "to provide adequate supplemental financial support" 
in order to offer such bilingual learning opportunities. 

7. Insofar as the individual pupil is concerned, participation in bilingual programs is voluntary 
on the part of the parent or guardian. 

8. School districts must "provide for in-service programs to qualify existing and future 
personnel in the bilingual and cross-cultural skills necessary to serve the pupils of limited 
English proficiency of this state." 

The other major sunset statute is Section 62002.5. It provides for parent advisory 
committees and school site councils in the following manner: 

Parent advisory committees and school site councils which are in existence pursuant to 
statutes or regulations as of January 1, 1979 shall continue subsequent to the termination of 
funding for the programs sun-setted by this chapter. Any school receiving funds from 
Economic Impact Aid or Bilingual Education Aid subsequent to the sun-setting of these 
programs as provided in this chapter, shall establish a school site council in conformance with 
the requirements in Section 52012. The functions and responsibilities of such advisory 
committees and school site councils shall continue as prescribed by the appropriate law or 
regulation in effect as of January 1, 1979. (Emphasis supplied.)   

California Education Code 

State Advisory regarding Sunset Provision (August 26,1987) (EC 6200.2) 

Coordinated Compliance Review Document 

California Ed. Code 300-340 
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English Learners in California 

Frequently Asked Questions 
 
The following are responses to generally asked questions regarding English Learners (ELs). 
 
The frequently asked questions and answers are intended to assist school districts in 
implementing services to ELs. By no means does this collection represent all of the 
questions or scenarios. 
 

Introduction and Demographics 
Identification and Placement 
Curriculum and Instruction 
Parental Exception Waivers 
Staffing  
Testing, Assessment and Accountability 
Students with Disabilities 
Other Questions 
Acronyms  
References 

 
Introduction and Demographics 
 

California has the most diverse student population in the world, with more than 100 
languages spoken in the homes of those students. Today, our student population is 
“majority-minority.” Forty-one percent of our students speak a language other than 
English at home, and a quarter of all California public school students are struggling to 
learn the English language in school. 
 

Sadly, too many people view such diversity as a big problem. I don’t. Instead, I say: 
Imagine the potential of that diversity in today’s and tomorrow’s –global economy. If 
we educate these students well, our state would not only be able to compete more 
effectively, but it would be able to lead our nation and the world economically.   

    Jack O’Connell, Superintendent of Public Instruction 
    State of Education remarks, 2006 
 
Nearly 1.6 million pupils in the kindergarten through grade twelve (K-12) public educational 
system in California, or one in four, are ELs. This represents almost one-third of the ELs in 
the nation. ELs are enrolled in almost every district and in the vast majority of schools in the 
state. Approximately 85 percent are Spanish speaking, 2.2 percent are Vietnamese 
speaking, and 1.5 percent are Hmong speaking. 
 
ELs face the daunting task of learning the academic curriculum and a new language 
concurrently. They need to learn English quickly enough and fluently enough to participate 
in academic work, and like all children, learn grade level mathematics, reading/language 
arts, social studies, and science. 
 
The law governing the educational services for ELs is varied and consists of both state and 
federal requirements. Federal law clearly takes precedence over state law if there is a 
conflict. Therefore, districts must ensure that they comply with all federal requirements 
while also implementing state requirements. Applicable legal citations referenced are 
included in the responses, as appropriate. 
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Identification and Placement 
 
1
  
.  Who is identified as an EL? 

 An EL is a K-12 student who, based on objective assessment, has not developed 
listening, speaking, reading, and writing proficiencies in English sufficient for 
participation in the regular school program. These students are sometimes referred to 
as Limited English Proficient (LEP). The process for identification is described in the 
California English Language Development Test (CELDT) Assistance Packet for School 
Districts at http://www.cde.ca.gov/ta/tg/el/assistancepkt.asp. 
 

2.  What is the program placement for ELs in California? 
 

An English language classroom is the placement for ELs in California, unless a parental 
exception waiver is granted for an alternative program. There are two types of English 
language classrooms: Structured English Immersion (SEI) and English Language 
Mainstream. SEI classrooms are designed for students with less than “reasonable 
fluency”. An English language mainstream classroom is designed for students with 
“reasonable fluency” or a “good working knowledge of English”. Typically, ELs scoring 
at the beginning to intermediate levels on the CELDT are considered to have less than 
“reasonable fluency” (California Education Code [EC] Section 305). 

 

An EL shall be transferred from a SEI classroom to an English language mainstream 
classroom when the pupil has acquired a reasonable level of English proficiency (EC 
305). However, at any time, including during the school year, a parent or guardian may 
have his or her child moved into an English language mainstream classroom (California 
Code of Regulations [CCR], Title 5, section 11301). 

 
3
  

.  What is SEI?   
 SEI, also known as “Sheltered English Immersion”, is an English language acquisition 

process for young children in which nearly all classroom instruction is in English, but 
with curriculum and presentation designed for children who are learning the language 
(EC 306).   

  

 Typically, SEI includes: (1) English language development (ELD) appropriate to each 
student’s level of English proficiency, (2) content instruction utilizing specially designed 
academic instruction in English (SDAIE) whenever needed for full access to the core, 
and (3) may include primary language support. Usually, SEI is for ELs scoring at the 
beginning through intermediate levels on CELDT.   

 

 The California Department of Education (CDE) has consistently advised LEAs of their 
legal obligation to provide the minimum program elements of ELD, formerly known as 
ESL, and access to the core curriculum (Castaneda v. Pickard, 1981). See question 19 
for additional information regarding ELD. 

 
4
  
.  Must all ELs be enrolled in an SEI program for one year? 

 ELs who lack reasonable fluency in English, as defined by the district, must be placed in 
a SEI program unless their parent/guardian requests placement in an English language 
mainstream classroom or is granted a parental exception waiver for an alternative 
program. Of course, all ELs must receive additional and appropriate educational 
services until they are reclassified (EC 305, CCR, Title 5, sections 11301 and 11302).   
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5.  May EL students be re-enrolled in a SEI program? 
 

Yes. An English learner may be re-enrolled in a structured English program not normally 
intended to exceed one year if the pupil has not achieved a reasonable level of English 
proficiency unless the parents or guardians of the pupil object to the extended 
placement (CCR, Title 5, section 11301). 

 
6.  What is a Dual Language Program or Two-Way Immersion Program? 

  

 Two-way immersion programs integrate language minority students (ELs) and language 
majority students (English speakers) in order to develop their bilingualism and biliteracy 
in English and another language. In two-way programs, the model selected generally 
prescribes the amount of time spent in the target (non-English) language. Dual 
Language Program or Two-Way Immersion Program is one of the instructional delivery 
approaches under the alternative program. For more information, please visit 
http://www.cde.ca.gov/sp/el/ip. 

 
7.  What does a parent need to do to have his/her child placed in an English 

language mainstream classroom? 
 

The parent/guardian of an EL need only request this placement. This does not entail 
going through the waiver process. (CCR, Title 5, sections 11301[b]). 

 
8.  What does a parent need to do to have his/her child placed in an alternative 

program?  
 

The parent/guardian may request a waiver to allow his/her child to participate in an 
alternative program following local district waiver procedures. The final decision to grant 
or deny the request lies with the principal and educational staff who must apply the 
standard found at CCR, Title 5, section 11309(b)(4). 

 
9.  Must students under waiver option EC 311(c) be placed in an English language 

classroom for 30 days each year? 
  

 No. EL students with approved waivers need only be placed in an English language 
classroom for 30 days in their initial school year in California. Although the waiver 
request must be submitted annually, in subsequent years the student need not repeat 
the 30 day trial period. 

 
1
  

0. Where may SEI take place? 
 SEI may take place in any educational setting where the teacher is qualified to provide 

it.  
 
11. Where can we get information about developing programs for linguistically and 

culturally diverse students? 
 

 CDE has a list of resources with information about developing programs for linguistically 
and culturally diverse students at http://www.cde.ca.gov/sp/el/er.
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Curriculum and Instruction 
 
12. What responsibilities do districts have to provide full access to grade-level core 

curriculum for ELs? 
 

Districts must ensure that all students meet grade-level core curriculum standards within 
a reasonable amount of time. If a district chooses to emphasize ELD before full access 
to the core curriculum or if the student does not comprehend enough English to allow 
full access to the core curriculum, the district must develop and successfully implement 
a plan for ELs to recoup any and all academic deficits before the deficits become 
irreparable (CCR, Title 5, sections 11302[a] and [b]).  

 
13. What are the ELD standards? 
 

The English-language Development Standards are designed to supplement the English-
language arts content standards to ensure that LEP students (now called ELs in 
California) develop proficiency in both the English language and the concepts and skills 
contained in the English-language arts content standards. The standards are designed 
to assist teachers in moving ELs to fluency in English and proficiency in the English-
language arts content standards. The ELD standards were also used to develop the 
CELDT. The ELD standards can be downloaded at 
http://www.cde.ca.gov/ta/tg/el/admin.asp. 
 

(English-Language Development Standards for California Public Schools, 1999) 
 

14. Must the language of instruction used by the teaching personnel in an English 
language classroom be “overwhelmingly” the English language? 

 

 Yes. In all English language classrooms, the language of instruction used by the 
teaching personnel must be “overwhelmingly” the English language. In SEI programs 
however, “nearly all” classroom instruction is in English. It is the responsibility of each 
district to define “overwhelmingly” and “nearly all” in order to determine how much 
primary language instruction or support is permitted (EC 306 and 310). 

 
1
  

5. May primary language literacy development take place in California schools? 
 Although instruction in English language classrooms must be overwhelmingly in 

English, instruction need not be exclusively in English. In alternative programs, 
instruction may be provided in English as well as in a language other than English. 

 
16. How long must districts provide services to ELs? 
 

 School districts are required to continue to provide additional and appropriate 
educational services to English learners until they have demonstrated English-language 
skills comparable to that of the district’s average native English-language speakers and 
have recouped any academic deficits which may have been incurred in other areas of 
the core curriculum (CCR, Title 5, section 11302). Services must continue until ELs 
meet objective reclassification criteria (EC 313). This means that EL students must be 
provided with ELD and SDAIE, as needed, and/or primary language instruction until 
they are redesignated as fluent English proficient (FEP). 
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17. Does a district have any responsibility for monitoring redesignated/reclassified 

students?   
 

Yes. Districts receiving Title III funds are required under No Child Left Behind (NCLB) to 
monitor students for two years after redesignation (NCLB, Section 3121[a][4]).  

 
 
18. May SDAIE in content classes be considered part of SEI? 
 

 Yes. However, ELD must also be part of the defined SEI. SDAIE is defined, for purpose 
of teacher credentialing, as instruction in a subject area, delivered in English, that is 
specially designed to meet the needs of limited-English-proficient pupils. SDAIE is an 
instructional methodology, not a program  
(EC 44253.2[b]). 

 
 
19. Are all ELs required to receive ELD appropriate to their English proficiency level? 
 

Yes. During the regular day, differentiated ELD instruction appropriate to the English 
proficiency level of each EL must be provided by an authorized teacher until the student 
is reclassified. Districts are to provide ELs with instruction using whatever materials are 
deemed appropriate that are specifically designed to enable students at each level of 
English language proficiency to acquire academic English rapidly, efficiently, and 
effectively. The law does not require a specific number of minutes of ELD for all ELs. 
Each district has the discretion to determine the amount of time appropriate for students 
at different English language proficiency levels. The district should have a rationale for 
the scheduling and amount of ELD students are receiving that bears relation to progress 
in English (Castañeda v. Pickard, 1981). For the suggested amount of instructional 
minutes for ELD, consult the State Board of Education (SBE) adopted criteria for 
reading/language arts/ELD instructional materials contained in the 2008 Framework 
posted at http://www.cde.ca.gov/ci/rl/cf.  

  
 
20. Is it mandatory to provide EL services to pupils whose parents do not want their 

dren to receive those services? chil
   

Parents may request that their children be exempted from a specific instructional setting 
(CCR, Title 5, section 11301 (b)). However, districts still have an obligation to ensure 
that students receive ELD and access to other core content areas from teachers who 
are qualified to provide such instruction (Castañeda v. Pickard, 1981). 

 
 
21. What are the options for introducing English Literacy? 
 

In English Language classrooms (SEI and mainstream) English literacy is introduced 
immediately. In alternative classrooms, literacy is also introduced immediately; the 
formal introduction of English literacy depends on the program design. 
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2. What instructional materials can LEAs use to provide ELD instruction? 
Districts and schools have a variety of resources and instructional materials available to 
support ELD instruction.  

 

For grades kindergarten through grade eight, state-adopted materials contain ELD 
support components. In addition, the current list includes intervention materials for ELs. 
The list of state-adopted reading/language arts materials is available on the CDE Web 
site at http://www.cde.ca.gov/ci/rl/im. 

 

For grades nine through twelve, there are no state-adopted instructional materials. 
Local district governing boards adopt instructional materials for use in their high 
schools. 

 

Districts may also use the correlation matrices of English-language arts and ELD 
standards that are found at http://www.cde.ca.gov/ci/cr/cf/corrmatrices.asp. These 
correlation matrices were developed for the review of supplemental instructional 
materials for ELs under Senate Bill (SB) 1113. The list of instructional materials 
approved for purchase by districts under this program is at 
http://www.cde.ca.gov/be/ag/ag/yr05/documents/bluesep05item27a1.pdf. 

 
23.What materials should be provided to our ELs? 
 

ELs must be provided standards-aligned instructional materials. For kindergarten 
through grade eight, these are state-adopted instructional materials in mathematics, 
science, reading/language arts, and history-social science that are consistent with the 
content and cycles of the curriculum frameworks and include universal access features 
that address the needs of ELs. For grades nine through twelve local governing boards 
should adopt standards-aligned materials for all students that include universal access 
features. More information is available at 
http://www.cde.ca.gov/ci/cr/cf/williamsimfaq.asp. 

 
 
 

PARENTAL EXCEPTION WAIVERS 
 
 

24. Wh   
en are parental exception waivers required?  

When the parent/guardian of an EL wishes to have his/her student placed in a program 
that is an alternative to SEI, or an English language mainstream classroom, a waiver is 
required. An alternative program is likely to be some form of bilingual education such as 
the Two-Way program (EC 310,311).   

 
 
25. Are districts obligated to establish a parental exception waiver process? 
 

Yes. School districts must establish procedures for granting parental exception waivers. 
These procedures must be approved by the local governing board. (CCR, Title 5, 
section 11309; EC 310 and 311) 
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26. What is the standard that schools and districts must use in making decisions to 
grant or deny a parent’s waiver request? 

 

Parental exception waivers shall be granted unless the school principal and educational 
staff have determined that an alternative program . . . would not be better suited for the 
overall educational development of the pupil (CCR, Title 5, section 11309 [b][4]). 

 
27. If I am denied a parental exception waiver, what are my options? 
 

In cases where a parental exception waiver is denied, parents/guardians must be 
informed in writing of the reason(s) for denial and advised of any procedures that exist 
to appeal the decision to the local board of education or their right to appeal to a court. 
A parent may also request a SBE review of the district’s waiver procedure. 

 

Parents always have the right to address the district’s board of education regarding any 
issues of concern. Parents may also file a formal complaint under the district’s Uniform 
Complaint Procedures (CCR, Title 5, sections 11309 [d]). 

 
28. If an alternative program is not offered at a specific school site, is the district 

obligated to provide transportation to a district school where an alternative 
program is available? 

 

 If the district provides transportation to other optional or voluntary programs, such as 
magnet programs, academies, or other alternative programs, it must provide 
transportation to the alternative program that is available.  

 
29. Are there resources to assist LEA staff in locating parental notification 

documents translated into non-English languages?  
 

 Yes. The Clearinghouse for Multilingual Documents (CMD) is a Web-based resource 
that provides information about public and secondary educational documents translated 
into non-English languages by California educational agencies. Developed by the CDE, 
the CMD helps districts and county offices to locate useful translations of parental 
notification documents and reduce redundant translation efforts. In so doing, the CMD 
helps schools to meet state and federal requirements for document translation and 
parental notification, including the requirements in EC 48985, the NCLB Act of 2001, 
and other legislation. More information is available at http://www.cde.ca.gov/ls/pf/cm/. 

 
 

STAFFING 
 
30. Are the Bilingual Cross-cultural Language and Academic Development (BCLAD), 

Cross-cultural Language and Academic Development (CLAD), or their equivalent 
authorizations required to teach ELs? 

 

Yes. The type of authorization required depends on the type of instruction provided to 
ELs. More information is available at http://www.ctc.ca.gov. 

 
31. Does California state law require that teachers of ELs attain authorization to 

provide instruction to ELs? 
 

Yes. Specific requirements are provided in the CDE’s FAQs for Teacher Authorization 
for ELs in California at http://www.cde.ca.gov/sp/el/t3. 
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32. Do the Highly Qualified Teachers Credentialing Requirements for ELs also apply 
to Teachers from Abroad?   

 

Yes. Out-of-state and foreign nationals must fully meet the Highly Qualified 
Credentialing Requirements. Foreign nationals have one year to pass the California 
Basic Educational Skills Test. During the first year in California they are considered 
highly qualified if they are eligible and apply for any of the approved California 
Commission on Teacher Credentialing credentials. Federal law requires that J-1 visa 
exchange visitors return to their home country after three years. During the first year in 
California, foreign nationals may obtain the emergency BCLAD authorization to work 
with ELs in regular classroom settings and some special education assignments. Since 
most of the teachers are “not new” to the profession, they benefit from the High 
Objective Uniform State Standards of Evaluation (HOUSSE) options.  
 

HOUSSE options, as currently established, are effective until June 30, 2007. For more 
information regarding Highly Qualified Teachers Credentialing Requirements and 
HOUSSE, visit http://www.cde.ca.gov/nclb/sr/tq/nclb04faqs.asp. 

 
 
 
 

Testing, Assessment and Accountability 
 

33. What is the California ELD Test? 
 

Federal and state laws require a state test of English language proficiency that school 
districts must give to students who are ELs. The California test is called the CELDT. All 
students whose primary language is not English must take the test within 30 calendar 
days after they are enrolled in a California public school for the first time. The CELDT 
also must be given once each year to ELs until they are reclassified as fluent English 
proficient. More information on the CELDT is available at 
http://www.cde.ca.gov/ta/tg/el/assistancepkt.asp. 

 
34. What is the purpose of the CELDT? 
 

The purpose of the CELDT is: (1) to identify new students who are ELs, in kindergarten 
through grade twelve; (2) to determine their level of English proficiency; (3) to monitor 
their progress in learning English on an annual basis; and (4) to determine when 
students have met one of the criteria to be reclassified to FEP status. The Assistance 
Packet for School Districts/Schools includes facts about the CELDT, release dates of 
test results, CELDT accommodations, reclassification, and communicating results with 
parents/guardians. It is available at http://www.cde.ca.gov/ta/tg/el/assistancepkt.asp. 

 
35. Can parents opt to have their students exempted from taking the  CELDT? 

 

No. Parents cannot “opt out” of the CELDT because English language proficiency 
assessment is both a federal (NCLB Title I. section 1111[b][7] and Title III, 2002) and 
state requirement (EC 313). 
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36. Are ELs required to take the tests in the Standardized Testing and Reporting 
(STAR) program? 

 

Yes. All students in grades two through eleven participate in the STAR program, 
including students with disabilities and students who are ELs. In addition to the tests 
administered in English, all Spanish-speaking ELs who have been enrolled in a school 
in the United States for less than 12 months or who receive instruction in Spanish 
regardless of how long they have been in school in the United States, must take the 
designated primary language test (DPLT), formerly the Aprenda 3 (EC 60640). 
Students whose parents or guardians have submitted written requests to exempt them 
from STAR program testing do not take any tests (EC 60615). More information is 
available at http://www.cde.ca.gov/ta/tg/sr. 

 

Standards-Based Tests in Spanish (STS) for reading/language arts and mathematics 
have been developed and will completely replace the DPLT (Aprenda 3) for Spring 2009 
testing. The STS blueprints can be viewed at 
http://www.cde.ca.gov/ta/tg/sr/resources.asp. 

  

For more information on the California Assessment System, a chart is available at 
http://www.cde.ca.gov/ta/tg/sa/caassessment.asp.  
  

 
37. What assistance can be provided to ELs when taking the tests in the STAR 

program?  
 

ELs may use translation glossaries or word lists (English-to-primary language) that do 
not include definitions or formulas for all subjects, except English-language arts. They 
also may have the test directions translated for them and ask clarifying questions in 
their own language for all subjects, including English-language arts. These variations 
are described on the last page of the Matrix of Test Variations, Accommodations and 
Modifications for Administration of California Statewide Assessments available at 
http://www.cde.ca.gov/ta/tg/sr.  

 
 
38. Are there established guidelines for school districts to use in reclassifying ELs to 

fluent English proficient? 
 

The SBE has established guidelines, based on EC 313(d), for school districts to use in 
reclassifying students from EL to fluent English proficient. The guidelines are listed in 
the CELDT Assistance Packet for School Districts/Schools at 
http://www.cde.ca.gov/ta/tg/el/documents/section2astpkt.pdf. 

 
39. How can districts evaluate ELs to get a comprehensive view of the student’s 

academic standing? 
 

To get a comprehensive view of a student’s academic standing, districts should utilize 
all available standardized assessments (i.e. STAR results, CELDT results, Aprenda 3 
results, STS results, etc.) as well as district assessments, academic coursework, and 
relevant program information. The goal should be to monitor student’s progress to 
ensure students are gaining English proficiency and improving their academic 
knowledge.   
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40. What are Annual Measurable Achievement Objectives (AMAOs)? 
 

Title III requires that states hold LEAs accountable for meeting three AMAOs for ELs. 
The AMAOs were approved by the SBE. The first AMAO relates to making annual 
progress on the CELDT, the second relates to attaining English proficiency, and the 
third AMAO relates to meeting Adequate Yearly Progress by the EL subgroup. A 
description of the AMAOs is available at http://www.cde.ca.gov/sp/el/t3/acct.asp. For 
more information regarding  
Title III, visit http://www.cde.ca.gov/sp/el/t3.  

 
 
 

STUDENTS WITH DISABILITIES 
(Special education and Section 504 Accommodation Plan students) 

 
 

41. Will a student’s Individualized Education Program (IEP) or 504 Accommodation 
Plan take precedence over provisions of  
Proposition 227? 

 

Yes. The requirements in a student’s IEP or Section 504 Accommodation Plan are 
federal legal requirements and take precedence over the provisions of Proposition 227. 
If either plan calls for primary language instruction, the student does not need a parental 
exception waiver to receive such instruction. State and federal law require that ELs with 
an IEP or a federal 504 Accommodation Plan continue to receive the programs and 
services that address the student’s special needs, including linguistically appropriate 
goals and objectives. At a minimum, instructional and linguistic services must include 
the provision of ELD and full access to the core curriculum as specified in the student’s 
written program or plan. 

 
42. What if an IEP or 504 Accommodation Plan clearly states that no standardized 

tests are to be given? 
 

 An IEP is required to state how a student is to be tested for English proficiency, not if a 
student is to be tested for English proficiency. A student’s IEP team can determine that 
the student is severely disabled and that an alternate assessment is to be used for all or 
any portion of the CELDT or that a student is to be assessed with the CELDT using 
appropriate accommodations or modifications. IEPs must list accommodations, 
modifications, or alternative assessment for any or all sections L, S, R, and W. IEP 
teams should consult the Special Education Accommodations/Modifications Matrix for 
California Statewide Assessments to determine specific testing variations. The matrix is 
located on the CDE Web site at http://www.cde.ca.gov/ta/tg/sa/documents/matrix5.pdf. 

 
43. What services and types of instruction must ELs receive when following an IEP 

or a Section 504 Accommodation Plan? 
 

An IEP or Section Accommodation 504 teams must determine which services are 
appropriate for ELs, based on their particular disabilities and level of English proficiency. 
Regardless of services prescribed, ELs must also receive ELD instruction.   
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44. For ELs with an IEP or Section 504 Accommodation Plan, are parent notifications, 
administration of assessments, and evaluation results only to be provided in 
English? 

 

No. State and federal law continue to require that parent notifications for ELs be 
provided in the parent’s primary language unless it is not practicable. Student 
assessments must be conducted in the student’s primary language. If it is clearly not 
feasible or appropriate, the student must still receive valid alternative assessments. The 
results of the assessments must be presented to the parents in a language that they 
can understand (CCR, Title 5, sections 3040 [b] and EC 56320[a]). 

 
45. Who should refer an EL for Special Education and under what circumstances? 
 

All instructional personnel are responsible for referring an EL student through the locally 
adopted referral process if a disability is suspected. Parents may also request an 
assessment in writing. IEP teams must determine whether an EL student meets the 
eligibility criteria for special education and requires special education and related 
services in order to benefit from this educational program. A determination that the 
learning difficulty is not the result of cultural or linguistic diversity is also made. Students 
should not be referred for special education solely on the basis that they do not 
understand or are limited in their ability to understand English. To do so would violate 
both state and federal laws which protect the educational rights of these children. 

 
46. What credentials or qualifications are required for teachers of ELs with 

disabilities?  
 

All linguistic and academic services for ELs with disabilities described in their IEPs or 
Section 504 Accommodation Plans must be provided by qualified teachers who have 
credentials that authorize instruction to students with disabilities and ELs. Special 
education instruction must be provided by:  
(1) a teacher with both a special education and the appropriate EL credential or 
certificate (BCLAD, CLAD, SB 1969, or SB 2913); or (2) by a team of teachers with the 
appropriate credentials. 

 
 
 
 

OTHER QUESTIONS 
   
47. What is the Language Census (R-30)? 
 

It is an annual data collection on students with non-English language backgrounds. It 
includes data pertaining to EL and FEP students, instructional settings, staff who 
provide services to ELs and other related information. (CCR, Title 5, section 1307). 
Frequently asked questions are available at http://www.cde.ca.gov/ds/sd/lc/faq.asp. 

 
48. Are school and district English Learner Advisory Committees required? 
 

Yes. These committees are still required and their legal responsibilities remain 
unchanged (CCR, Title 5, section 11308). 
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49. Does the CDE review districts’ compliance with EL regulations? 
 

 All schools are subject to review through the Categorical Program Monitoring. More 
information is available at http://www.cde.ca.gov/ta/cr/cc. 

 
50. Are schools still required to provide information to parents in their primary 

language? 
 

 Yes. When 15 percent or more of the pupils enrolled in the school speak a single 
primary language other than English, all notices, reports, statements, or records sent by 
the school or district to the parent/guardian of any such pupil must, in addition to being 
written in English, be written in such primary language, and may be responded to by the 
parent or guardian in English or in the primary language. In addition, federal law 
requires that schools and districts provide information in an understandable format and 
to the extent practicable in a language that is understandable to the parent, regardless 
of percentage of students that speak a language other than English (EC 48985; NCLB 
1111[h][6][C] and 3302 [c]). 

 
51. When is the use of primary language permitted for instruction for pre-school for 

ELs? 
 

There are no statutory provisions that address the use of the primary language in 
programs designed for pre-school pupils. LEAs, unless required by the legal provisions 
of a specific funding source, have flexibility in deciding the use of instructional 
approaches that use the primary language as a medium of instruction or the objective of 
instruction.   

 
52. Is it mandatory for ELs to attend zero period to receive intervention? 
 

No. Zero period is typically a before or after school program and is not state mandated. 
The decision to provide intervention in the form of a zero period is a local decision. 
Intervention requirements for state-monitored schools are available at 
http://www.cde.ca.gov/ta/lp/vl/documents/egaps.pdf. 

 
53. May ELs participate in Reading First?   

Regardless of program placement, any EL student may participate in Reading First. The 
program is available in English and has two parallel versions in Spanish (Foro Abierto 
and Lectura). It should be noted that the goal of Reading First is to have students 
reading at grade level in English by the end of grade three. 
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English Learners Advisory Committee (ELAC) Bylaws 

 
Each school can make their own modifications, but the main requirements listed on this 
should be followed. 
 
 

Article I: Name 
 

The name of this committee shall be English Learner Advisory Committee (ELAC) 
 
 

Article II: Purpose 
 

The purpose of this committee shall be to: 
1. Advice the principal on matters pertaining to district and school programs for 

English learners. 
2. Be involved in budgeting, planning, implementing and evaluating the program. 
3. Review and sign off on school budget pages. 
4. Review and offer suggestions for the school plan. 

 
 

Article III: Membership 
 

Section 1. At least 51 percent of the voting members shall be parents of children  
  participating in the English language development program. 
Section 2. Each member shall have one vote. 
Section 3. An officer can be selected to serve more than once in the same position. 
 
 

Article IV: Officers 
 

Officers of this council shall be chairperson, vice chairperson, secretary and two DELAC 
representatives. 
 
 

Article V: Meeting and Quorum 
 

There should be at least four meetings through out the year with a simple majority 
constituting a quorum. 
 
 

Article VI: Duties of Officers 
 

Section 1. It shall be the duty of the chairperson to preside at all meeting. 
Section 2. In the absence of the chairperson, the vice shall assume the duties of the 

chairperson. 
Section 3. Should both senior officers be unavailable, the secretary shall keep the 

minutes of all meetings, as well as send notices of meetings and/or agenda, 
attend to correspondence and send out publicity as directed. 
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Role of ELAC Officers 
 

1. Chairperson: 
a. Develop agendas with the principal 
b. Conduct the meetings. 
c. Other duties as determined in the local ELAC by-laws. 

 

2. Vice-chairperson: 
a. Assist the chairperson in conducting the meetings. 
b. Conduct meetings in the absence of the chairperson. 
c. Other duties as determined by the local ELAC Bylaws. 

 

3. Secretary: 
a. Shall take notes of the minutes and of any other meetings, such as planning 

the agenda, and regular or special meetings. 
b. Shall keep an updated record of the members from each school’s advisory 

committees. 
c. Shall read the minutes at the meetings. 
d. Any other duty as assigned. 

 

4. DELAC Representative: 
a. Attend DELAC meetings. 
b. Report on interests/needs. 
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District English Learners Advisory Committee (DELAC) 
Bylaws 

 
 

 
Article I: Name 
 

The name of this organization shall be the Marysville Joint Unified School District English 
Learner Advisory Committee.  Herein this organization will be referred to as DELAC.  The 
Committee’s address will be at 1919 B Street, Marysville, CA 95901. 
 

Article II: Objective/Purpose 
 

The objectives of the District English Learners Advisory Committee shall be to advise the 
governing Board on the following tasks: 

1. A timetable for and development of a district master plan of education programs 
and services for English Learners, taking in consideration the school site plan for 
English Learners. 

2. Conducting district wide needs assessments on a school-by-school basis. 
3. Establishment of district program, goals, and objectives for programs and services 

for English Learners. 
4. Development of a plan to ensure compliance with applicable teacher or aide 

requirements. 
5. Administration of the language census. 
6. Review of and comments or the written notification of initial enrollment/placement 

as required in 5 CCR 11303(a). 
7. Review of and comments on the district reclassification procedures. 

 

 
Main Function 
 

1. The DELAC or subcommittee shall inform the participant members in the English 
Learner (EL) Program (in person and/or writing) about the program and services 
available to the students of EL. 

2. To review the documents pertinent to the District EL Program. 
 

 
Duties 
 

The DELAC shall obtain information and make revisions and comments to the District 
English Learners Program administrators, on the following: 

1. Establish dates to: 
a. Set goals and objective for the EL Program. 
b. Administer a census of the needs of each School and the District. 
c. Collaborate with the District in the development of the EL master plan, 

considering the main plan of each participating School. 
2. The procedures and questionnaire of the annual language census report. 
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3. The District procedures and criteria to change EL students to a higher English 
level, and to make this information available to the parents of such students. 

4. To make sure that the district/site plan meets the legal responsibilities to serve the 
English Learners. 

5. To make sure the DELAC is informed about any changes affecting the services to 
English Learners. 

6. To inform parents regarding the new enrollment period. 
7. To inform parents regarding the results on the initial language exams. 
8. The reclassification procedure for students of EL to Fluent English Proficient (FEP) 

in the District. 
9. To accept any other responsibilities assigned by the District Board of Trustees 

and/or administrators. 
 
Training: 
 

The District will provide all the DELAC members: 
1. Appropriate training, materials and information to assist each member to carry out 

his/her responsibilities and any required duties. 
2. DELAC members shall assist the District to in planning the training. 
3. DELAC members shall assist the District in planning child-care, translating 

services, and refreshments.  
 
 
Article III 
 

Section 1 – Membership 
 

The membership of this committee will be Parents of English Learners, Teachers and 
administrators.  At least 51% of the DELAC members will be parents of students 
participating in the English Learners Program (EL). 
 

 

Section 2 – Absence 
 

In the event that a member Is absent for two (2) consecutive meetings without any 
justification, the absence may be deemed as a resignation from that member.  The 
vacancy will be announced immediately. 
 

 

Section 3 – Members Representation 
. 

An alternate will represent a member when absent. 
 

Section 4 – Vacancies 
 

In the event that a vacancy occurs, it shall be announced as soon as possible and filled 
by the election process. 
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Article IV 
 

Section 1 – Number of Officers 
 

DELAC officers shall consist of President, Vice President, and Secretary. 
 

Section 2 – Election Process 
 

1. Each school participating in the EL Program shall have its EL Advisory Committee 
(ELAC) established no later than the second month after school starts. 

2. During the month of September, all the schools advisory committees will be 
informed of the District regulations, as well as the responsibilities of each DELAC 
member. 

3. All the members in the school’s committees will be notified in writing about the 
elections for District officers. 

4. Nominations and election of DELAC officers will be held during the month of 
October.  Any voting member may nominate a DELAC representative to serve as 
an officer. 

5. Only one school staff representative or alternative will have the right to vote.  All 
elected parents (two per site) will have the right to vote. 

6. Voting will be confidential. 
7. The number of voters present shall be announced. 
8. Voting will take place separately for each position. 
9. A guest/non-voting person will be asked to count the votes. 
10. The new officers will be introduced. 

 

 
Section 3 – Duties of the Officers 
 

 
The President: 

a) Shall preside at all the DELAC meetings. 
b) Sign all letters, reports and other communications of the committee (with 

previous approval from DELAC members). 
c) She/he verifies that each school has its ELAC committee functioning and 

integrated appropriately. 
d) Will keep an attendance record of the ELAC officers for the DELAC meeting. 
e) Perform any other duty as required. 

 

 
The Vice-president 

a) Should perform the duties of the president in his/her absence, resignation or 
inability to perform his duties. 

b) The president or the committee will assign duties. 
c) Make sure that each one of the members from each school advisory committee 

is notified by mail, a week in advance, about the monthly meetings. 
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The Secretary: 

a) Shall take notes of the minutes and of any other meetings, such as planning 
the agenda, and regular or special meetings. 

b) Shall keep an updated record of the members from each school’s advisory 
committees. 

c) Shall read the minutes at the meetings. 
d) Any other duty as assigned. 

 

 

The Alternates: 
Alternates shall represent those members who are absent. 
 
 

Section 4 – Vacancies 
 

A vacancy in the committee shall be announced as soon as possible, and be filled 
following the election process.  In case of the president, the vice president will assume 
the role of the president and elections will be held for vice president. 
 
 

Section 5 – Resignation 
 

Any officer has the right to resign if that is his/her wish.  The resignation shall be 
submitted in writing. 
 
 

Article V: Meetings 
 

Section 1 – Meeting Calendar 
 

The DELAC shall meet for a minimum of four (4) meetings per year.  The schedule for the 
meetings shall be established on the first meeting of the year.  Special meetings may be 
called by the president or by a majority vote of the members present. 
 

Section 2 – Majority (Quorum) 
 

A meeting will be called to order when a quorum is present.  A quorum shall exist when 
51% or more of the members in attendance are parents.  An alternate shall be counted, if 
substituting for an officer who is absent (one who would normally be considered part of 
the majority quorum). 
 

Section 3 – Place of Meetings 
 

The DELAC shall hold its regular meetings in a facility provided by the District. 
 

Section 4 – Public Meeting 
 

All regular and special meetings shall be open at all times to the public and school 
personnel. 
 

Section 5 – School Roberts Rules 
 

All regular and special meetings shall be conducted in accordance with Roberts’ Rules of 
Order or with an appropriate adaptation. 
 

Section 6 – School Alternates 
 

The School and/or its DELAC representatives shall be responsible for sending an elected 
alternate in his/her absence. 
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Marysville Joint Unified School District 

Master Plan for English Language Learners Forms 
 

 

Fo
rm

  

Form Title Ch. Who 
touches 

M
an

da
te

 

R
es

ou
rc

e 

D
ue

 d
at

e 

Language(s) 

01 Home Language Survey 1 O, F X  As 
needed 

Eng, Sp, Hm. 

02 Parent Notification Letter  
Initial Notification of EL status, scores, placement  

1 Facilitator X  As 
needed 

Eng, Sp, Hm. 

03 Parent Notification Letter 
Annual Notification of EL status, scores, placement 

3 Facilitator X  May Eng, Sp, Hm. 

04 California English Language Development Test 
Information for Parents/Guardians 

1 Facilitator  X As 
needed 

Eng, Sp, Hm. 

05 Primary Language Testing Exemption Form 1 Facilitator X  As 
needed 

Eng, Sp, Hm. 

06 Elementary Academic Programs for English Learners  
Structured English Immersion 

2 Facilitator, 
Admin 

 X 10/31 Eng, Sp, Hm. 

07 Elementary Academic Programs for English Learners  
Bilingual Alternative 

2 Facilitator, 
Admin 

 X 10/31 Eng, Sp, Hm. 

08 Elementary Academic Programs for English Learners 
Mainstream English 

2 Facilitator, 
Admin 

 X 10/31 Eng, Sp, Hm. 

09 Secondary Academic Programs for English Learners 
Structured English Immersion 

2 Facilitator, 
Admin 

 X 10/31 Eng, Sp, Hm. 

10 Secondary Academic Programs for English Learners 
Bilingual Alternative 

2 Facilitator, 
Admin 

 X 10/31 Eng, Sp, Hm. 

11 Secondary Academic Programs for English Learners 
Mainstream English 

2 Facilitator, 
Admin 

 X 10/31 Eng, Sp, Hm. 

12 Request to Withdraw from  
Structured English Immersion Program 

1 Facilitator, 
Admin 

X  10/31 Eng, Sp, Hm. 

13 Parental Exception Waiver Request Form 1 F, A X  10/31 Eng, Sp, Hm. 
14 Appeal form for Parent Exception Waiver 1 F, A X  10/31 Eng, Sp, Hm. 
15 Mid Year Elementary EL Progress Monitoring 3 F, A, T  X Ongoing English 
16 Mid Year Secondary EL Progress Monitoring  3 F, A, T  X Ongoing English 
17 Intervention Catch-Up  

 English Learners Individual Learning Plan (ILP) 
3 Facilitator  X As 

needed 
English 

18 Elementary Pre-Referral Checklist  
Catch-Up Intervention Plan –  (ILP) 

3 Facilitator, 
teachers 

 X As 
needed 

English 

19 Secondary Pre-Referral Checklist  
Catch-Up Intervention Plan (ILP) 

3 Facilitator, 
teachers 

 X As 
needed 

English 

20 Catch-UP Intervention Plan, Part 2 (ILP) – Grades 1-12 3 F, A, T  X As 
needed 

English 

21 Reclassification Form 3 F, A, T X  As 
needed 

Eng, Sp, Hm. 

22 Reclassification Parent Letter 3 Facilitator X  As 
needed 

Eng, Sp, Hm. 

23 Elementary Reclassification Monitoring – Grades 3-6 3 F, A, T  X As 
needed 

English 

24 Secondary Reclassification Monitoring – Grades 6-12 3 F, A, T  X As 
needed 

English 

25 Elementary Reclassification Accountability Roster 3 Facilitator X  Ongoing English 
26 Secondary Reclassification Accountability Roster 3 Facilitator X  Ongoing English 
27 Principal’s Assurances Checklist 6 Admin X  Ongoing English 
28 English Learner Program  Implementation Checklist 6 Admin  X 10/31 English 
29 Specially Designed Academic Instruction in English 

Checklist 
6 Admin  X 10/31 English 

30 Annual EL Student Monitoring, Elementary 6 Facilitator  X 10/31 English 
31 Annual EL Student Monitoring, Secondary 6 Facilitator  X 10/31 English 
32 Parent CELDT Score Results 3 Facilitator X  Jan/Feb Eng, Sp, Hm. 
33 MJUSD EL Program Brochure    X  In progress 
34 Combined Elementary R-FEP/EL Monitoring (15, 23, 30)  F, A, T X  Ongoing English 
35 Combined Secondary R-FEP/ EL Monitoring (16, 24, 31)  F, A, T X  Ongoing English 

 

* O=Office Staff; F=EL Facilitator; A=Administration; T=Teachers 
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